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Hunting and fishing in the Icefjord is one out of six books associated with the ice floes in the exhibition at the Icefjord Centre.

Subjects
Intercurricular – science and religion

Learning objectives
· The students gain knowledge about hunting and fishing methods several hundred years old, methods that are still being used – although with more modern equipment.
· They acquire a special knowledge about the original beliefs of Inuit, including the status and role of the shaman and the legend of the Mother of the Sea.
· They learn what fishing means to life at the Icefjord.

Organization
Let the students work in small groups, pairs or individually. Depending on what suits each student best and the competences to be developed. Keep in mind that your best friend is not necessarily the one you collaborate best with. Working together is about working together and not just being together.

About the material
The digital material is in Keynote format. If the students are not familiar with this program, the material can be downloaded in PowerPoint format.

The process consists of three stages:
· Introduction to the book Hunting and fishing in the Icefjord
· Working with the chapters of the book
· Reflections on the process and further treatment of selected topics


Page by page guide

The book
Let the students explore the book Hunting and fishing in the Icefjord. It is the basis for the tasks the students will work on. It contains five chapters, each of them divided into two or three sections.

To each section in the book some tasks are given for the students to solve. There is a text to read and then some questions to work on. The page references to the book and supplementary links may help the students to find answers. At some of the questions the students have to search for information themselves. Encourage the students to think of more questions.

What method they use in solving their tasks depends on what they are familiar with – or they might learn a new method. You can choose: text, audio, image and/or drawing. If more room is needed for the answers, extra slides can be added.

Greenland halibut fishing
This chapter consists of three sections. Supplementary information here: Quimmeq.

More than 300 years of fishing for Greenland halibut on the sea ice
Let the students study the picture and discuss with their partner what is going on.

After reading the text, they are to work with these questions:
· What is a baleen whale? Are all whales baleen whales?
· How do Greenland halibut differ from other flatfish?
· What do you see in the picture at page 11 in the book?

Explain or refresh the difference between a baleen whale and a toothed whale. Talk about the difference between mammals living in the sea and on land, and how they have adapted to their environment.

The dog sled
The students see a picture of a dog team on a trip in 2014. Let the students open the book Quimmeq. They now are to examine in small groups what makes the Greenland sled dog a very special dog.

After reading the text, they are to work with these questions:
· Why is the dog sled superior to other means of transport for hunting?
· The season for driving dog sleds is getting shorter with each year – why is that?
· On pages 16-17 in the book is a picture of a trip from Ilulissat to Tasilaq. How long was that trip?

Explain or refresh working the concept climate changes. Talk about how this affects the ice making it impossible to travel on.

Talk about map reading or the use of GPS depending on how the students find the route from Ilulissat to Tasilaq. Time permitting the students can try to calculate the average speed of the dog sled, assuming as stated in the book that the trip took three months.

Dinghy fishing today
The students see a picture of a lot of dinghies in Ilulissat harbour in 1933. In the book at page 19 is a picture of dinghies at the same place from 2017. Let them discuss advantages and disadvantages of the dinghies in the two pictures from each era.

After reading the text, the students are to work with these questions:
· What does it mean to fishermen in Greenland that fishing of Greenland halibut has declined in favour of fishing of prawns?
· On pages 20-21 in the book is a picture of fish being caught with longline. What is a longline?
· What do Greenland halibut in the Icefjord eat?

Explain or refresh the concepts import and export. Talk about other methods of fishing, not using a longline.
Explain or refresh the concept food web. Talk with the students about what the Greenland halibut eat in the Icefjord, and that they often are fatter there because of the abundance of zooplankton and crustaceans.

Seal hunting
This chapter has three sections. Further information here: seals.

Summer hunting with kayaks
In the picture is a man in a kayak in the Icefjord ca. 1965. Let the students discuss their associations seeing this picture. Let them also study the other two pictures at pages 26-27 in the book. What is going on in these pictures?

After reading the text, the students are to work with these questions:
· Who was the Saqqaq people? 
· What was the preferred vessel and hunting tool of the Saqqaq people?
· How did a float work?

Explain or refresh the immigrations in the history of Greenland. Read more about migration.

Winter hunting on the sea ice
The students see an illustration of breathing hole hunting. Let them discuss what is going on in the picture.
Let them look at the pictures at pages 30-31 in the book and find out which species of seal you see.

After reading the text, the students are to work with these questions:
· Why is it called breathing hole hunting? 
· How does a toggling harpoon work?
· How does the future look for winter hunting in relation to climate changes?

Talk about how the season for fishing from the sea ice gets shorter each year because of climate changes. Explain or refresh the concepts climate change, greenhouse effect, glaciers and inland ice.

Read about how climate changes are felt in Greenland here.

The uses of seals
In the picture a woman is scraping a seal skin with an ulu in 1982. Let the students discuss what seal skin is used for. If they do not know, they can look it up on the Internet.

After reading the text, the students are to work with these questions:
· Not just the meat from the seal was useful to Inuit. What other parts of the seal were used and for what?
· What is an ulu?
· Study the five different species of seals and notice the differences between them.

Explain or refresh the concepts species and adaptation.

Whale hunting
This chapter has three sections. Further information here on whales and climate changes.

Hunting in an umiak
The picture shows whale hunting, umiaks and men in kayaks. Let the students discuss what is going on in the picture, and how many different species they see.

After reading the text, the students are to work with these tasks:
· Who usually uses an umiak – and for what?
· What whales live in the Greenlandic waters?
· On page 36 is a picture of a "springpels". When was the springpels used?

Talk about the division of roles in relation to hunting in the past. Compare this to the division of roles in modern society.

Sassat – beluga whale and narwhal hunting on the sea ice
The students are introduced to the concept sassat – the Greenlandic name for a flock of whales caught in the ice. Let them discuss what that means. They can use the illustration (page 40 in the book) and make a search on the Internet.

After reading the text, the students are to work with these questions:
· What does "sassat" mean, and why did the phenomenon get just that name?
· How can climate changes cause sassat to occur seldom today?
· There are strict rules for the export of narwhal from Greenland. Why?

Talk about the connection between sassat and climate changes. Explain or refresh the concept climate change.

Explain or refresh what a red list is and talk about the narwhal formerly being “critically endangered” but due to quota now in the category “near threatened”. Find more information here.

The uses of whales
The picture shows yarn made from baleens. Let the students look up on the Internet what else baleens were used for.

After reading the text, the students are to work with these questions:
· On pages 42-43 is a picture of a whale that has been caught. What kind of whale is it?
· The whales were fully used – for what?
· The European whalers met the Thule population, and they often exchanged goods – what goods?

The shaman and the relation between nature and human beings
The chapter contains three sections; supplementary video: The Mother of the Sea.

The shaman
The picture shows the shaman Maratse, 1904. Let the students discuss if they know other religions where shamans are used, or where in some way a connection is established between the physical and the spiritual world.

After reading the text, the students are to work with these questions:
· What did it take to become angakkok?
· Who should angakkok visit to have the game animals released?
· How could angakkok come in contact with the spiritual world?

Explain or refresh other religions where the connection between the physical and the spiritual world is essential.

The legend of the Mother of the Sea
Two pictures from the legend are shown; one where she catches the animals in her hair because of the misdeeds of the settlement, and one where she releases them after having met the shaman. Let the students discuss what misdeeds the settlement might have committed.

After having read the text, they are to work with these questions:
· What misdeed did the humans commit in the video about the Mother of the Sea?
· What story do the pictures at page 51 tell?
· If a similar legend were to be made today, what could it be about?

Talk about why a legend like this about the Mother of the Sea came into existence, and what purpose it serves.

The legend of the Weather Being
The students now are introduced to the Weather Being. Let them discuss why both the Mother of the Sea and the Weather Being are mythical creatures in close contact to nature.

After reading the text, the students are to work with these questions:
· Why was there a need for having both the legend of the Mother of the Sea and the legend of the Weather Being?
· An example of a taboo is given in the book – and that is?
· In the picture you see a drum – and what else? (page 53 in the book)

The students read about a taboo prescribing that menstruating women should stay in a tent away from the settlement. Have a joint discussion about society’s view of menstruation then and now.

Preparations for the hunt
This chapter has two sections; supplementary reading: amulets.

Amulets and rituals
The picture shows an amulet of a dried up falcon. Let the students discuss if they know any other amulets, or if they have some themselves. Let them talk about in what situations they would or already use amulets. Like sports.

After reading the text, the students are to work with these questions:
· How did the hunters maintain good relations with the souls of the game animals?
· What can an amulet be made of?
· What did an amulet protect against?

Talk about other religions where amulets are used such as a cross. Discuss whether some animals are more important to have good relations with than others.

Women and clothing
The picture shows a coat of seal skin. Let the students talk about why seal skin was used for clothing, and about what they see of ornaments on the coat.

After reading the text, the students are to work with these questions:
· How could the woman allure the game animals?
· Why was a woman's skill at sewing decisive for her role in the community?
· How could beautifully ornamented clothing attract the animals?

Talk with the students about roles for women and for men in a community. Are there such roles in today’s society? Is it easy or hard to escape from these roles?

Reflections and further work
Hold a review in class where the students reveal what made them wonder, and what topics they found most interesting.
Let them choose a topic to study more closely. Ask them to give reasons for why and what they want to look into.

Show the chosen topics on the board/screen and introduce them. Let the students work in groups or pairs with their subjects. Some might prefer to work alone.

Their products can be presented as a book or a comic strip. Suitable digital formats are Book Creator and Pixton.

Colophon
The teaching material for the book Hunting and fishing in the Icefjord has been developed for the Icefjord Centre in Ilulissat by Lotte Brinkmann and Daniella Maria Manuel, Anholt Læringsværksted.
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The texts, assignments and pictures can be shared, reproduced and adapted, with the proviso that “Hunting and fishing in the Icefjord by the Icefjord Centre Ilulissat” is credited as the source.
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